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• Icebreaker
• Set	Goals
• Explore	6	Core	Practices

• Theory
• Strategies
• Practical	Hands-On	Examples

• Reflection	
• Farewell



?









1. Target	Language
2. Authentic	Resources	
3. Interpersonal	Communication	
4. Backward	Design
5. Grammar	in	Context	
6. Appropriate	Feedback	





Eileen	Glisan,	Ph.D.
Indiana	University	of	Pennsylvania



Use	target	language	as	vehicle	
and	content	of	instruction	



• ACTFL	recommends	90%	TL	use	in	the	classroom
• Maximizing	TL	use	is	necessary but	not	sufficient
– It	must	be	accompanied	by	strategies	to	facilitate	
comprehension	and	meaning	making





Myth:	Students	Will	Acquire	L2	
if	They	Just	Hear	Enough	L2

Example:	The	Phone	Call
Novice	learners	need	more	than	just	L2

Teacher	must	therefore	use	extralinguistic supports



T.L.
NEEDS	
C.I.



Sensorial Supports Paraverbals Non-Verbals

•Visuals
•Graphics
•Realia
•Pictures
•Graphic	organizer

•Exaggerated	
pronunciation

•Slower than normal 
speech

•Purposeful pauses
•Intonation
•Enunciation
•Slowed speech for 

emphasis
•Key word emphasis 

•Gestures	
•Facial expressions
•Pantomime
•Demonstration
•Routine
•Context clues 









French Spanish
Location est hay
Existence il y	a es
Possession a tiene
Identity est está
Preference aime le	gusta
Motion va va a
Volition veur quiere



1.	A,an 2.	After 3.	Again 4.	All 5.	Almost

6.	Also 7.	Always 8.	And 9.	Because 10.	Before

11.	Big 12.	But 13.	(I)	can 14.	(I)	come 15.	Either/or

16.	(I)	find 17.	First 18.	For 19.	Friend 20.	From

21.	(I)	go 22.	Good 23.	Good-bye 24.	Happy 25.	(I)	have

26.	He 27.	Hello 28.	Here 29.	How 30.	I

31.	(I)	am 32.	If 33.	In 34.	(I)	know 35.	Last

36.	(I)	like 37.	Little 38.	(I)	love 39.	(I)	make 40.	Many

41.	One 42.	More 43.	Most 44.	Much 45.	My

46.	New 47.	No 48.	Not 49.	Now 50.	Of

51.	Often 52.	On 53.	One 54.	Only 55.	Or

56.	Other 57.	Our 58.	Out 59.	Over 60.	People

61.	Place 62.	Please 63.	Same 64.	(I)	see 65.	She

66.	So 67.	Some 68.	Sometimes 69.	Still 70.	Such

71.	(I)	tell 72.	Thank	you 73.	That 74.	The 75.	Their

76.	Them 77.	Then 78.	There	is 79.	They 80.	Thing

81.	(I)	think 82.	This 83.	Time 84.	To 85.	Under

86.	Up 87.	Us 88.	(I)	use 89.	Very 90.	We

91.	What 92.	When 93.	Where 94.	Which 95.	Who

96.	Why 97.	With 98.	Yes 99.	You 100.	Your













Design	and	carry	out	interactive	reading	and	
listening	comprehension	tasks	using	authentic	
cultural	texts	of	various	kinds	with	appropriate	
scaffolding	and	follow-up	tasks	that	promote	

interpretation.	



• Why	spend	time	on	a	dress	rehearsal	for	a	show	
that	is	never	going	to	happen?	



?











• Vary	the	task,	not	the	text.	
• Keep	the	authentic	resource	but	scaffold	it	to	
make	it	accessible	for	our	learners.	



vs.
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Go	to	this	page	and	locate	your	language:

http://tiny.cc/infographics



Design	and	carry	out	interpersonal	
communication	tasks	for	pair,	small	group,	

and	whole	class	instruction.





• Interpersonal	communicative	mode	is	most	
sought	after	skill	for	our	students.	.	.	

• Yet	it	is	often	the	least	practiced,	least	assessed.	.	.	
and	therefore	least	developed	



• To	mitigate	the	stress	of	performing	in	
interpersonal	exchanges,	provide	some	initial	
scaffolding

• Maximize	opportunities	for	S:S	interaction
• Reduce	Teacher	talk		
• Stop	asking	Yes/No	questions	and	instead	opt	for	
open-ended	questions.	



• Be	judicious	with	correcting	errors*
• Employ	pre-speaking	tasks:

• Brainstorming
• Pre-teach	key	vocabulary	and	concepts
• Use	graphic	organizers	to	build	

background	knowledge
• Use	words	walls/environmental	print	to	

assist



• Use	the	material	from	an	interpretive	task	as	the	
basis	for	the	conversation	

• Encourage	students	to	to	form	questions	to	clarify	
meaning	

• Let	it	be	spontaneous	and	not	scripted.	
• Teach	the	gambits	for	your	language:	“excuse	me,	
wait	a	minute,	let’s	see,	by	the	way,”	etc.	



Frayer Model

definition characteristics

examples non-examples

WORD



Frayer Model

definition
Large	plant	with	woody	trunk	

and	branches,	with	soft	
leaves

characteristics
Tall;		woody;	has	leaves;	has	
roots,	trunk,	branches,	stems,	

leaves,	flowers

examples
oak,	
elm,	

willow,	
Magnolia

non-examples
horse
tulip
taco
snake

TREES





Design	lessons	and	tasks	that	have	functional	
goals,	to	include	specifying	clearly	the	language	
and	activities	needed	to	support	and	meet	

the	communicative	objective.	









Identify	
Desired	
Results

Determine	
acceptable	
evidence

Plan	learning	
experiences	&	
instruction

Backward	Design		



Identify	
Desired	
Results

Backward	Design		



Identify	
Desired	
Results

• What	are	our	goals?
• What	do	we	want	our	learners	to	be	able	to	
do?

• Think	in	terms	of	FUNCTIONS	and	not	
GRAMMAR	POINTS	or	VOCABULARY	LISTS



Identify	
Desired	
Results

Determine	
acceptable	
evidence

Backward	Design		



Determine	
acceptable	
evidence

• How	will	you	and	your	students	know	they	
reached	the	goals?

• Do	you	assessments	align	with	the	goals	that	
you	established?

• Does	your	feedback	honor	the	assessment	
that	was	administered?



Identify	
Desired	
Results

Determine	
acceptable	
evidence

Plan	learning	
experiences	&	
instruction

Backward	Design		



Plan	learning	
experiences	&	
instruction

• What	does	it	take	to	get	there?	
• What	authentic	resources	will	you	use?
• What	activities	will	you	design	for	students	to	
perform?	

• What	formative	assessment	will	be	used	to	alter	
course	during	the	unit?

• Do	the	language	and	activities	support	and	meet	
the	communicative	objective?





• What	do	you	what	your	students	to	be	able	to	do	
when	they	are	finished	with	your	unit?	Or	your	
course?	Or	your	program?

• Start	with	the	end	in	mind	and	move	backwards	
from	there.	



• What	is	your	unit’s	essential	question?	
• What	are	the	enduring	understandings?
• What	will	students	KNOW?
• What	will	students	BE	ABLE	TO	DO?





• Grammar	Rules
• Vocabulary	Lists	
• Learning	Language	Piece	by	Piece	



• Socializing
• Exchanging	information
• Getting	things	done
• Expressing	attitudes
• Organizing	and	maintaining	communication

Australian	Language	Levels	Guidelines,	Book:		Syllabus	Development	and	Programming.	
Australia,	Curriculum	Development	Centre



• Socializing
– using	different	modes	of	address
– inquiring	about	health
– greeting/introducing/thanking



• Exchanging	information
– Identifying/	describing
– asking	for/giving	information
– narrating	personal	experiences
– inquiring	about	or	expressing	
knowledge/opinions/wishes

– asking	for/giving	permission
– stating	necessity	and	need
– inquiring	about	or	expressing	
likes/dislikes/preferences



• Getting	things	done
– Requesting/suggesting
– making	arrangements
– reacting	to	offers,	requests,	suggestions,	
invitations

– Inviting/instructing



• Expressing	attitudes
– expressing	admiration
– expressing	approval/disapproval
– expressing	interest/disinterest
– expressing	friendship
– expressing	regret/apology
– expressing	need



• Organizing	and	maintaining	communication
– attracting	attention
– expressing	lack	of	comprehension
– asking	for	repetition	or	rephrasing
– asking	how	to	say	something	in	the	target	
language

– asking	how	to	spell	something	
– asking	someone	to	explain	what	they	
just	said
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Teach	grammar	as	concept	and	use	in	context.	
Understand	the	various	approaches	to	grammar	
instruction	and	how	to	choose	one	over	the	other.

Meaning	before	form.



• When	a	context	is	present,	learners	are	more	
likely	to	acquire	the	vocabulary	and	structures.

• De-contextualized	grammar	is	a	waste	of	time.



• Inductive	grammar	approach	– let	students	
become	observers	of	the	language.

• Compare	and	contrast	examples	taken	from	real-
life.	

• PACE	Model	
• Presentation
• Attention
• Co-construction
• Extension	



• Short	– 3-5	minutes
• Story	that	is	told	and	not	read
• Critical	components:

• Time/setting
• Characters	with	a	personality
• A	major	problem
• Attempts	to	solve	problem	lead	to	climax
• Quick	resolution	and	ending	



• language	presented	in	a	"whole"	thematic	way
• story	presented	via	TPRS,	reading,	listening,	viewing
• multiple	exposures	throughout	process	
• desired	highlighted	grammatical	feature	should	be	amply	
represented	



• Teacher	calls	attention	to	the	grammatical	feature
• isolate	sentences/phrases	where	feature	is	present	



• teacher	and	students	discuss	together
• lead	students	to	understand	the	grammatical	point
• start	with	meaning	and	not	form		



• activities	to	use	the	structure	being	examined	
• “not	worksheets	on	which	learners	use	the	target	
language	to	fill	in	blanks	of	disconnected	sentences;	
instead,	they	can	be	information-gap	activities,	role-play	
situations,	dramatizations,	games,	authentic	writing	
projects,	paired	interviews,	class	surveys,	out-of-class	
projects,	or	simulations	of	real-life	situations”	(Shrum and	
Glisan,	2010,	p.	229).







Toca las	hojas de	otoño.	.	.
Oye las	hojas de	otoño.	..
Mira	las	hojas de	otoño.	.	.
Huele las	hojas de	otoño.	.	.



Toca las	hojas de	otoño.	.	.
Oye las	hojas de	otoño.	..
Mira las	hojas de	otoño.	.	.
Huele las	hojas de	otoño.	.	.



Toca las	hojas de	otoño.	.	.

Yo toco las	hojas.
Tú tocas las	hojas.
Ella	toca las	hojas.	



Toca las	hojas de	otoño.	.	.

Yo toco las	hojas.
Tú tocas las	hojas.
Ella	toca las	hojas.	



Toca las	hojas de	otoño.	.	.

Tú tocas las	hojas.

Tú tocas las	hojas.



Toca las	hojas de	otoño.	.	.

Tú tocas las	hojas.

Toca las	hojas.



Toca las	hojas de	otoño.	.	.

(Gustar)	las	fresas.	ààà _______	las	fresas.
(Comer)	el	helado.	ààà _______	el	helado.	



Toca las	hojas de	otoño.	.	.

(Gustar)	las	fresas.	ààà Gusta las	fresas.
(Comer)	el	helado.	ààà Come	el	helado.	



Provide	appropriate	feedback	in	speech	
and	writing	on	various	learning	tasks.	



• Corrective	feedback	mediates	learning	and	
language	development

• CF	leads	to	uptake	– how	the	learner	incorporates	
feedback	



1. Explicit	correction

– Teacher:	“You	should	say	‘X.’”



2.	Recast

– Student:	“I	not	go	to	the	movies	last	night.”
– Teacher:	“Oh,	you	didn’t	go	to	the	movies	last	night?”



3.	Clarification	request

– Student:	“X.”
– Teacher:	“Pardon	me?”	



4.	Metalinguistic	Feedback:	About	language

– Student:	“What	is	‘X’	in	TL?.”
– Teacher:	“Oh,	that’s	a	cognate.”



5.	Elicitation:	Teacher	repeats	statement	and	stops	
before	error

– Student:	“I	have	already	went	to	the	movies.”
– Teacher:	“I	have	already.	.	.”



6.	Repetition	– but	with	intonation

– Student:	“I	have	many	money.”
– Teacher:	“manymoney?”	



1. Which	CF	is	most	used	by	WL	teachers?
2. Which	CF	is	most	effective?
3. Which	CF	is	least	effective?	
4. Which	CF	do	you	use	most	of	the	time?	



1. Which	CF	is	most	used?
• Recasts	are	used	53%	of	time	by	WL	teachers	

2. Which	CF	is	most	effective?
• Elicitation	as	a	CF	leads	to	uptake	in	100%	of	cases

3. Which	CF	is	least	effective?	
• Recasts	as	a	CF	leads	to	uptake	in	31%	of	cases

Lyster and	Ranta,	1997



• Which	core	practice	are	you	most	proficient	in?
• Which	core	practice	are	you	most	deficient	in?
• Which	core	practice	seems	to	be	the	biggest	challenge	
for	you	to	pull	off?

• Can	you	identify	resources	to	help	you	come	along	in	
that	area?	



• Icebreaker
• Set	Goals
• Explore	6	Core	Practices

• Theory
• Strategies
• Practical	Hands-On	Examples

• Reflection	
• Farewell
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